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= readlng endorsement certification
o Online staff development project
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mpne on readlng process, phonological
ch_" , phonics, vocabulary, fluency,
~ — compr ehensmn assessment, differentiated

== ?—amstructlon reading in the content areas, ESOL
~ and struggling readers
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== Spearman Brown split half reliability
(.5476, SEM 2.74)
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ho completed FOR-PD

— Wile) )] pleted the online Teachers" Reading
}/nom dge Assessment (TREKA), and

= v\ IWere teaching in some capacity in a K-12
é"é‘sroom during the spring 2004 semester

= "_ ~31)O teachers: 45% elementary (n = 135), 33%
~ middle school (n = 99), 15% high school (n 45),
~ and 7% multiple grade (n = 21)

— Of the sample, 48% (n = 144) agreed to participate
® 45% elementary (n = 65)
® 30% middle (n =43)
® 16% high school (n =23)
® 9% middle school teachers (n = 13)
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aNeIESWEY AN OVAWESIConaUCed 1o evaluaterthe
IVSBIMESISHda i LECCHESS  [EadIng kKneWIEAdE (as
mEzsued by scores on the Treachers' Reading
MIBWIEDJE Assessment, TREKA) may be different
rlepef dent on the teachers grade level (elementary,
s mesf“ 3, high school, or multiple grade).
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— o%tatlstlcally significant difference!
=— ‘*#I‘ZE(B 137) = 2.601, p = .055.

~ ® The strength of the relationship between the grade level
i of teacher and the TREKA score, as assessed by eta
sguared, was weak with teachers grade level
accounting| for slightly less than 6% of the variance of
the TREKA score
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= MomrQ g ‘teacher growth in reading

mkt mg teachers in self-reflection and self-
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'. '_'Evaluatlng professional development and its impact

;.-;_.: ‘i on teachers/schools

- o Implications for teacher preparation and

professional development
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= ~ Thank you for your time!




